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Abstract 

Problem Statement: "Motivation" can be defined as the action of 
directing human behavior in a desirable way. School principals are not 
only the managers who are the most responsible for the school. The 
vice principals who are officially charged and help the principals with 
the school tasks are also called school managers. School managers have 
a direct impact on the performance of personnel. Knowing the 
opinions of the managers about internal and external motivation 
increases the success of the educational institution. 

Purpose of the Study: The aim of this research was to reveal the ideas of 
primary and secondary school principals about motivation. The 
problems under review are: (1) What are the opinions of the primary 
and middle school principals about internal motivation?; (2) Do the 
opinions of the primary and middle school principals about internal 
motivation differentiate depending on gender, duty at school, school 
grade, and education level?; (3) What are the opinions of the primary 
and middle school principals about external motivation?; (4) Do the 
opinions of the primary and middle school principals about external 
motivation differentiate depending on gender, duty at school, school 
grade, and education level? 
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Method: This study was a descriptive research study. The outcome 
consists of 55 randomly selected principals and deputy principals 
working in primary school, middle school, and high school in the 
center, town, and villages of Denizli Buldan. In order to gather data, a 
scale developed by the researchers, called "opinions of principals 
about internal and external motivation", was used. In the real 
application of the scale, while the Cronbach Alpha value of internal 
motivation was 0.80, the Cronbach Alpha value of external motivation 
was 0.88. The total Cronbach Alpha value of the scale was calculated 
as 0.87. To confirm whether the allocation was normal, the 
Kolmogorov Simirnov test was applied. According to the result, the 
data was said to be normal [(K-s)-z =0.633 p=0.818]. Test T and Anova 
were used to analyze the data parametric tests. 

Findings: The principals involved in the research stated "I agree" for 
internal motivation with the average of 3.74, while they stated "I agree" 
for external motivation with an average of 4.18. Based on the feedback 
from the primary and secondary school principals, no meaningful 
difference was defined related to gender, education level, occupation, 
and the grade of the school. 

Conclusion and Recommendations: The participating primary and middle 
school principals said "I agree" for "internal motivation" with an 
average of 3.74 and "I agree" for "external motivation" with an average 
of 4.18. According to the results of the research, these ideas can be 
suggested: (1) Principals are motivated by "the feeling of achieving 
difficult tasks". They should be allowed to create higher targets. (2) The 
principals are motivated by “team spirit at school". Creating the 
principal's own team is important, based on this result. 

Key words: School principal, motivation, internal motivation, external 
motivation, opinion. 


Introduction 

The word "motivation" derives from a Latin word "movere", namely "to move, 
to make it move". There are many definitions for "motivation". According to Kocel 
(1995: 382), motivation is the action of people who behave based on their wishes and 
desires in order to reach a goal. Gene (2004: 234) stated that "motivation" is a group 
of variable impetus that results from oneself or the environment and it is used to 
encourage people to make them act in a desirable way. In other words, "motivation" 
is the entire force that renders the continuity of the effort and action of the people 
and that leads to activate them all. While defining the process of motivation, three 
elements are noteworthy (Ozgener, 2000: 176): (1) The power that forces the 
organism or determines the behavior, (2) The power that helps the behavior to 
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develop in a specific way, and (3) The power to preserve and sustain a specific 
behavior after revealing it. 

Motivation is about how people feel about their jobs or how they are treated by 
others. The conception of motivation involves the external and internal reasons that 
force a human organism to a behavior; determine the level and the energy of these 
behaviors; direct the behavior; and provide sustainability. The vivacity in the 
structure of the behavior; the energy used; the resistance for the change and 
decomposition; and period of continuity demonstrate that these behaviors are 
motivated. Considering the main definitions of motivation, it is clear that the needs 
of people are emphasized and the idea that a behavior is shown depending on a 
requirement is very conspicuous. Motivation is a result of a doer's interaction with 
the duty itself, other employees, and the organization (Kenan, 1996; Pekel, 2001; 
Kocabas & Karakose, 2005; Dundar & Ozutku & Taspinar, 2007; Onay & Erguden, 
2011; Yogun, 2014). 

It is apparent that motivation should be examined from two different points of 
view: "internal" and "external". If a person wants to succeed for self-satisfaction, then 
this is called as "internal motivation". When acting from internal motivation, the 
doers are motivated by the duty itself. At this point, there is no external force to 
control the behavior. Within internal motivation, a behavior is developed by one's 
own needs. This motivation is revealed by one's personal needs and desires such as 
self-motivation, interest, curiosity, etc. If motivation is developed by incentive targets 
or reinforcement, then it is called "external motivation". External motivation is 
revealed by extrinsic forces and is not directly related to the duty itself. This kind of 
motivation is formed by influences like punishment and reward (Leonard etc, 1999; 
Ercan, 2003; Steers etc, 2004; Brislin etc, 2005; Jones etc, 2005; Akbaba, 2006; Mahaney 
ve Lederer, 2006; Yazici, 2009; Uyulgan & Akkuzu, 2014). Dundar, Ozutku, and 
Taspinar (2007: 116) claim that the tools of internal and external motivation both 
have an impact on the doers' motivation. It has been reported that the means of 
internal motivation have a much stronger impact on the doers' motivation than the 
means of external motivation. According to Orucu and Kanbur (2008: 96), principals 
should choose the impulsive means and their impact on the people by considering 
their personal needs and qualifications. 

Motivation theories can be classified into two groups: "content theory" and 
"process theory". Content theory aims to reveal the reasons of the motive, incident, 
and personal needs. It focuses much more on personal needs. There are four eminent 
content theories: Maslow's "hierarchy of needs theory”; Alderfer's "entity, relation, and 
advancement theory "; Herzberg's "two factor theory”; and McClelland's "motive of 
success theory". The most common of these is Maslow's. Maslow was a humanist 
clinical psychologist who was deeply interested in the value and power of human 
beings, and he had a great interest in the differences between healthy and unhealthy 
people. He also believed that people have the ability to increase the quality of their 
lives. His point of view and theory affected many other theories and perceptions in 
management science. Examining human behavior, Maslow created a motive theory 
including five fundamental human needs: physiological, security, social, reputation. 
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and self-realization. Process theories try to explain the motivation process from the 
beginning of the need until its satisfaction. These theories focus on how individuals 
initiate the behavior and how they direct themselves. Process theories can be divided 
into four groups: "reinforcement theory, "expectation theory", “equality theory", and 
"objective theory " (Kocel, 1995; Erdem, 1997; Erdem, 1998; Cetinkanat, 2002; Ergul, 
2005; Yildirim, 2007; Orucu & Kanbur, 2008). 

Research has demonstrated a strong connection between motivation and success 
at school. Increased motivation enables teachers and the students to feel pleasure at 
school. To eliminate several problems in education and develop better educational 
services, the existence of creative, effective, encouraging, and profound leaders with 
a wide vision and elements is vital. When people are satisfied with their jobs, they 
are much more eager and motivated to work. On the other hand, low motivation 
leads to a lack of desire to work. When the elements of motivation are clearly 
perceived, it becomes easier to find ways to motivate people. In educational 
organizations, quality isn't created with machines, but people. Emotion, enthusiasm, 
and excitement have a great impact on increased quality. Tired, offended, and sullen 
people cannot be productive (Alic, 1996; Kocabas & Karakose, 2005; Cerit, 2007; 
Oncu, 2012). 

Research has investigated the factors that have an impact on the motivation of 
principals and their provision of teachers' motivation. Yildirim (2008: 138) stated 
that, while principals find themselves very good at motivating their teachers, the 
teachers don't have the same idea. According to Kulpcu (2008: 55), the most 
important element motivating teachers and principals in primary schools is "success". 
Yildirim (2011: 82-83) found that the sources of internal motivation of school 
principals are affection and success. School principals are internally motivated by 
love of nation, children love, sense of duty, and responsibility. When the elements 
that destroy principals' internal motivation are examined, lack of management 
knowledge, personal life, and psychology are in the foreground. The sources of 
external motivation for principals are senior management, students, and parents, 
which are related to interactions with other people. Moreover, principals expect 
special attention from these groups of people. When it comes to the effects that 
destroy the external motivation of principals, human factors (senior managers, 
supervisors, teachers, students, and parents) are said to be very obvious. According 
to Helvaci & Basin (2013: 316), primary school principals use an organizational- 
managing motivation approach and psychosocial approach too much while 
motivating their teachers. Kayapinar (2015:127) noted that the "reputation of the duty" 
and "quality of the duty" represent the fundamentals of motivation for principals. The 
least effective factors for motivation are “financial and social facilities". 

The manager of the school not only consists of the principal, who has the utmost 
responsibility, but also the deputy principals, who are also considered principals 
here. These principals have a direct impact on employee performance. When the 
managers of the school understand the effects of internal and external motivation, 
the school becomes more successful. The purpose of this research was to investigate 
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primary and middle school principals' ideas about internal and external motivation. 

Specifically, this study attempted to answer the following questions: 

(1) What are the ideas of primary and secondary school principals' about internal 
motivation? 

(2) Do primary and secondary school principals' ideas about internal motivation 
differ based on gender, duty at school, school grade, and education level? 

(3) What are the primary and secondary school principals' ideas about external 
motivation? 

(4) Do the primary and secondary school principals' ideas about external motivation 
differ based on gender, duty at school, school grade, and education level? 

Method 


Research Design 

This research was a " descriptive " study. As the immediate condition is determined 
with singular screening, the "Immediate Screening Model" was used. According to 
Karasar (2007: 77), the screening model is an approach used to describe a fact of the 
past and the present without changing it. Indeed, such a study attempts to define a 
fact, person, or object of research in its own condition. The subject is not exposed to 
any change or effect. 

Participants 

The research investigated the ideas of principals in kindergarten, primary school, 
middle school, and high school in Denizli, Buldan. These 55 principals and deputy 
principals were randomly selected from primary schools, middle schools, and high 
schools in the city center, village, and town. Table 1 shows demographic data about 
the principals who participated in this study. 


Table 1. 


Information about the Managers 


Variant 


n 

% 

Gender 

Man 

48 

87.3 


Woman 

7 

12.7 

Education Level 

University 

50 

90.9 


PhD 

5 

9.1 

Position 

School Principal 

20 

36.3 


Deputy principals 

30 

54.5 


Authorized manager 

5 

9.1 

Grade 

Primary School 

31 

56.4 


Middle School 

7 

11.7 


University 

17 

30.9 


Data Collection and Application 
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In order to gather data, the researchers developed and used a scale called the 
"opinions of principals about internal and external motivation''. The authority is asked to 
verify the extend validity of the scale. The participants were asked to answer 10 
questions about internal motivation and 20 questions about external motivation 
using a Likert scale with five options: "I totally agree", "I agree", "Undecided", "I 
disagree", and "I totally disagree". 

In the pilot application of the scale, the Cronbach Alpha value of internal 
motivation was 0.70 and the Cronbach Alpha value of external motivation was 0.80. 
The total Cronbach Alpha value of the scale was calculated as 0.77. In the real 
application of the scale, the Cronbach Alpha value of internal motivation was 0.80 
and the Cronbach Alpha value of external motivation was 0.88. The total Cronbach 
Alpha value of the scale was calculated as 0.87. 

Data Analysis 

To confirm whether the allocation was normal, a Kolmogorov Simirnov test was 
applied. According to the result, the data was said to be normal [(K-s)-z =0,633 
p=0.818]. To analyze the data parametric tests, a test T and Anova were used. The 
answer options on a "discontinuous" scale are transformed onto a "continuous" scale 
developed to interpret the result of statistic transaction. In "the level of meeting a 
question" section, four parts were divided into five options (4: 5 = 0.80); by adding 
the number of options to the lowest representative number, the result is: 1.00 -1.80 "I 
totally disagree", 1.81 - 2.60 "I disagree", 2.61 - 3.40 "Undecided", 3.41 - 4.20 "I 
agree", and 4.21-5.00 "I totally agree". 


Findings 

The first sub-problem was defined as "What are the primary and secondary school 
managers' ideas about internal motivation?" As shown in Table 2, the primary and 
secondary school principals in the research stated "I agree" for "internal motivation” 
with an average of 3.74. While primary and secondary school principals responded 
to "Patriotism is very important in my preference of being a manager" at the highest rate 
(4.22), they responded to "I became a manager to be appreciated” at the lowest rate (2.91). 
It is meaningful that primary and secondary managers' internal motivation is mostly 
affected by "patriotism". Many primary and secondary school managers chose their 
careers because they see their job as paying a debt to the country. These managers 
were not affected by "being appreciated by the community", which demonstrated that 
they don't pay too much attention to this feeling. 
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Table 2. 


Opinions of Primary and Secondary School Principals about Internal Motivation 


TIER 

Scale Topics 

N 

X 

Ss 

level of 
participation 


Patriotism is very important in 

55 

4.22 

1.049 

I totally 

1 

my preference of being a 
manager. 




agree 

8 

Awareness of responsibility is 
essential for being a manager. 

55 

4.15 

0.780 

I agree 

a 

Love of students has an impact of 

55 

4.09 

0.845 


o 

my being a manager. 






I became a manager because of 

55 

4.07 

0.813 


Z 

my humanity. 





4 

I became a manager based on my 
sense of duty. 

55 

4.05 

0.731 


5 

I feel excited of being a manager. 

55 

3.95 

0.931 


7 

I became a manager because I 

55 

3.76 

1.105 


/ 

love to cope with difficulties. 





9 

I became a leader because I like 

55 

3.22 

1.117 

Undecided 

being a leader. 

I preferred to be a manager 

55 

3.04 

1.232 



10 

because of the impact on the 
students. 






I became a manager to be 

55 

2.91 

1.175 



appreciated. 






The second sub-problem of the research was "Do primary and secondary school 
managers' internal motivations vary based on gender, duty at school, school grade, and 
education level?" To determine whether primary and middle school principals' ideas 
about internal motivation changed based on gender, the Independent Samples T-Test 
was used. The results of the T-Test about the principals' gender are shown in Table-3. 
There is no difference between the primary and secondary school managers' internal 
motivation depending on "gender". 

Table 3. 

The Difference of Primary and Secondary School Principals' Internal Motivation Depending 
on "Gender" Variable (Independent Samples T-Test) 


Groups 

N 

X 

SS 

t 

P 

Male 

48 

3.70 

0.603 



Female 

7 

4.00 

0.529 

1.211 

0.231 
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In order to determine whether the primary and middle school principals' 
opinions about internal motivation were different based on education level, school 
grade and duty at school, a One-way Anova Test was used. As shown in Table 4, 
there is no difference between the primary and secondary school managers' internal 
motivation based on "Education Level" (F=0.026, P>0.05), "School Grade" (F=1.313, 
P>0.05), or "Duty at School" (F=0.107, P>0.05). 

Table 4. 


The Difference of Primary and Secondary School Principals' Internal Motivation Depending 
on "Education Level", "School Grade", and "Duty at School" Variable (One-way Anova 
Test) 


Variable 

Internal 

Total 

Degree ot 

Average 

F 

P 

Difference 


Motivation 

Squares 

Freedom 

of Squares 




Educatio 

Intergrou 

0.020 

2 

0.010 

0.02 

0.97 

No 

n Level 

P 




6 

4 



In-group 

19.297 

52 

0.371 





Total 

19.316 

54 





School 

Intergrou 

1.385 

3 

0.462 

1.31 

0.28 

No 

Grade 

P 



3 

0 



In-group 

17.931 

51 

0.352 





Total 

19.316 

54 





Duty at 

Intergrou 

0.121 

3 

0.040 

0.10 

0.95 

No 

School 

P 



7 

5 



In-group 

19.195 

51 

0.376 





Total 

19.316 

54 






The third sub-problem of the research was "What are the primary and secondary 
school managers' ideas about external motivation?" As shown in Table 5, the participants 
responded "I agree" for their external motivation with the average of 4.18. Primary 
and secondary school principals responded to "The atmosphere of the working area 
affects me" with the highest score (4.58), they gave "Financial impossibilities motivate 
me" the lowest score (3.15). Primary and secondary school managers are mostly 
externally motivated by "the atmosphere of the working area", while "financial 
impossibilities" do not have an impact on principals' external motivation. 
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Table 5. 

The Ideas of Primary and Secondary School Managers about External Motivation 


TIER 

Scale Topics 

N 

X 

Ss 

level of 
participation 

0 . 

The atmosphere of the working 

55 

4.58 

0.498 

I totally agree 


area affects me. 





2 

I am motivated by the students' 

55 

4.53 

0.776 



success. 





5 

Team spirit at school influences 

55 

4.53 

0.539 



me. 





4 

Positive attitude of the staff affects 

55 

4.47 

0.716 



me. 





7 

Enthusiasm of the teachers 

55 

4.45 

0.633 


increases my excitement. 
Enthusiasm of the students 

55 

4.42 

0.599 


11 

motivates me. 





14 

Successful projects increase my 
excitement. 

55 

4.42 

0.599 


15 

Students' support increases my 
excitement. 

55 

4.40 

0.596 


19 

Students' success at university 
affects me. 

55 

4.36 

0.677 



An organized education system at 

55 

4.31 

0.663 


10 

school makes me willing to 
manage the school. 





1 

Being appreciated motivates me. 

55 

4.29 

0.832 


17 

New ideas motivate me to manage 
the school. 

55 

4.29 

0.658 


8 

Efficiency of the teachers makes 
me excited to manage the school. 

55 

4.15 

0.826 

I agree 

13 

Positive attitude of colleagues 
affects me. 

55 

4.15 

0.705 


12 

Physical eligibility has an impact 
on my success. 

55 

4.09 

0.867 


9 

Interest of the parents affects my 
attitude of being a manager. 

55 

4.07 

0.879 


6 

Interest of the top level people 

55 

3.95 

0.911 



motivates me. 





20 

The ideas of parent-teacher 
association managers excite me. 

55 

3.71 

0.994 


18 

Being compared with other 
schools motivates me. 

55 

3.29 

1.272 

Undecided 

16 

Financial impossibilities motivate 

55 

3.15 

1.161 


me. 
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The fourth sub-problem of the research was "Do primary and secondary school 
managers' external motivation vary based on gender, duty at school, school grade, and level of 
education?" To determine whether the primary and middle school principals' 
opinions about external motivation vary based on gender, the Independent Samples 
T-Test was used. As shown in Table 6, there was no difference between the primary 
and secondary school managers' external motivation based on the "gender" variable. 

Table 6. 

The Difference of Primary and Secondary School Principals' External Motivation Based on 
Gender Variable 


Groups 

N 

X 

SS 

t 

P 

Male 

48 

4.15 

0.419 



Female 

7 

4.33 

0.616 

-0.988 

0.328 


To determine whether the primary and middle school principals' opinions about 
external motivation differentiate varied based on education level, school grade, and 
duty at school, a One-way Anova Test was used. As shown in Table 7, primary and 
secondary school principals' ideas about external motivation do not vary based on 
"Education Level" (F=0.218, P>0.05), "School Grade" (F=1.799, P>0,05), and "Duty at 
School" (F=0.191, P>0.05). 

Table 7. 


The Difference of Primary and Secondary School Principals' External Motivation Depending 
on "Education Level", "School Grade", "Duty at School" (One-way Anova Test) 


Variable 

External 

Total 

Degree of 

Average of 

F 

P 

Difference 


Motivation 

Squares 

Freedom 

Squares 




Educatio 

Intergroup 

0.089 

2 

0.045 

0.21 

0.80 

No 

n Level 

In-group 

10.659 

52 

0.205 

8 

5 



Total 

10.478 

54 





School 

Intergroup 

1.029 

3 

0.343 

1.79 

0.15 

No 

Grade 

In-group 

9.719 

51 

0.191 

9 

9 



Total 

10.748 

54 





Duty at 

Intergroup 

0.119 

3 

0.040 

0.19 

0.90 

No 

School 




1 

2 



In-group 

10.629 

51 

0.208 





Total 

10.748 

54 






Discussion and Conclusion 

In this study, the primary and secondary school principals said "I agree" for their 
"internal motivation" at an average of 3.74. While primary and secondary school 
principals responded to "Patriotism is very important in my preference of being a 
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manager" with the highest score (4.22), they responded to "I became a manager to be 
appreciated" with the lowest score (2.91). The idea of Yildirim's (2011: 83) research, 
which is "patriotism has an impact on principals’ internal motivation", corresponds with 
the finding that "patriotism has an impact on principals the most". The findings showed 
that primary and secondary school principals' ideas about internal motivation did 
not vary based on on "gender", "education level", "duty at school", or "school 
grade" 

The participants in this study said "I agree" for their external motivation at an 
average of 4.18. While primary and secondary school principals responded to "the 
atmosphere of the working area affects me" with the highest score (4.58), they responded 
to "financial impossibilities motivate me" with the lowest score (3.15). The idea of 
Kaynarpinar's (2015: 127) research, which is "Social and financial factors have the least 
impact on principals' motivation", corresponds with the finding in this research that 
f Financial impossibilities motivate the least". The results showed that primary and 
secondary school principals' ideas about external motivation did not vary based on 
on "gender", "education level", "duty at school", or "school grade". 

Based on the findings of this research, the following suggestions can be made: (1) 
The principals are motivated by the idea of "Overcoming the hard work"; the school 
managers should be enabled to set more difficult targets. (2) School principals are 
motivated by "team spirit"; having a team is essential for principals. (3) A principal 
who says "The willingness of the teachers excites me" should allow the teachers to 
generate new suggestions that will make them more enthusiastic and ambitious. (4) 
A principal who says "The support of the teachers excites me" should ask the teachers 
for help especially when making decisions that can lead to the success of the school. 
(5) A principal who says "New ideas make me enthusiastic about managing the school" 
should create a suitable atmosphere for the teachers and the students to share new 
ideas and projects. 

References 

Alic, M. (1996). Egitim sisteminin amaclarinin gerceklestirilmesinde egitim 
yoneticisinin islevleri [Function of education administration in the realization 
of the aims of education systems]. Qagdas Egitim Dergisi, 217,12-16. 

Akbaba, S. (2006). Egitimde motivasyon [Motivation in education]. Ataturk 
Universitesi Kdzim Karabekir Egitim Fakultesi Dergisi, 13, 343-361. 

Brislin, R. W. & Kabigting, F. & Macnab, B. & Zukis, B. & Worthley, R. (2005). 
Evolving perceptions of Japanese workplace motivation. International Journal 
of Cross Cultural Management, 5(1), 87-103. 

Cerit, Y. (2007). Ilkogretim okulu mudurlerinin hizmet yonelimli liderlik rollerini 
gerceklestirme duzeyleri [Primary school principals' levels of realizing 
servant leadership roles]. Hacettepe Universitesi Egitim Fakultesi Dergisi, 33, 88- 



168 


AH Riza Erdem, & Ibrahim Cicekdemir 


Cetinkanat, A.C. (2002). Is doyumu ve tukenmislik [Job satisfaction and burnout]. 
Egitim Arastirmalari Dergisi, 9, 186-193. 

Dundar, S. & Ozutku, H. & Taspinar, F. (2007) Icsel ve dissal motivasyon araclarinin 
lsgorenlerin motivasyonu uzerindeki etkisi: Ampirik bir inceleme [The effects 
of intrinsic and extrinsic motivation tools on employees' motivations: An 
empirical investigation]. Ticaret ve Turizm Egitim Fakultesi Dergisi, 2,105-119. 

Ercan, L. (2003). Motivasyon [Motivation]. In L. Kugiikahmet (Ed.), Sinif yonetiminde 
yeni yaklasimlar (pp. 107-122). Ankara: Nobel Yayinevi. 

Erdem, A.R. (1997). Icerik kuramlari ve egitim yonetimine katkisi [Content theories 
and their contributions to educational administration]. Pamukkale Universitesi 
Egitim Fakultesi Dergisi, 3, 68-76. 

Erdem, A. R. (1998). Surec kuramlarinin egitim yonetimine katkilari [Process theories 
and their contributions to educational administration]. Pamukkale Universitesi 
Egitim Fakultesi Dergisi, 4, 51-57. 

Ergul, H. F. (2005) Motivasyon ve motivasyon teknikleri [Motivation and its 
techniques in running management]. Elektronik Sosyal Bilimler Dergisi, 4 (14), 
67-79. 

Gene, N. (2004). Yonetim ve organizasyon [Management and organization]. Ankara: 
Segkin Yayinevi. 

Helvaci, M. A. & Basin, H. (2013) Okul yoneticilerinin kullandiklari motivasyon 
yaklasimlari (Usak ili ornegi) [The approaches of school principals to motivate 
teachers (U§ak case)]. Elektronik Sosyal Bilimler Dergisi, 12 (44), 300-322. 

Jones-Bassett, N. & Lloyd, C. G. (2005), Does Herzberg's motivation theory have 
staying power?. The Journal of Management Development, 24 (10), 929-943 

Karasar, N. (2007) Bilimsel arastirma yontemif Scientific research method], Ankara: Nobel 
Yaymevi 

Kayapinar, I. (2015) Okul yoneticilerinin motivasyonlarina etki eden faktorler: Silivri ornegi 
[Factors affecting school administrators" motivation: Silivri example]. 
Yayinlanmamis yuksek lisans tezi, Gazi Universitesi Sosyal Bilimler 
Enstitusii, Ankara. 

Kenan, K.(1996). Motivasyon [Motivation], Istanbul: Remzi Yayinevi. 

Kocabas, I. & Karakose, T., (2005). Okul mudurlerinin tutum ve davranislarinin 
ogretmenlerin motivasyonuna etkisi (Ozel ve devlet okulu ornegi) [Principals' 
behavior and attitudes' effect on the motivation of teachers (An example of 
private and public schools)]. Turk Egitim Bilimleri Dergisi, 3(1), 79-91. 

Kocel, T. (1995). Isletme yoneticiligi [Business manager], Istanbul: Beta Yayinlari, No: 
470. 




Eurasian Journal of Educational Research 


169 


Kulpcu, O. (2008) Ilkogretim okullarinda gorev yapan ogretmen ve yonetidleri motive 
etmede kullanilabilecek motivasyon araclari uzerine bir inceleme (Gaziantep ornegi) 
[A search on motivation tools which can be used to motivate the 
administrators and teachers who work at primary schools (Gaziantep case)]. 
Yayinlanmamis yuksek lisans tezi, Gaziantep Universitesi Sosyal Bilimler 
Enstitilsu, Gaziantep. 

Leonard, H. N. & Beauvais L. L. & Scholl, W. R. (1999), Work motivation: The 
incorporation of self-concept-based processes. Human Relations, 52(8), 969-974. 

Mahaney, C. R. & Lederer, A. L. (2006). The effect of intrinsic and extrinsic rewards 
for developers on information systems project success. Project Management 
Journal, 37(4), 42-54. 

Onay, M. & Erguden, S. (2011) Orgutsel-yonetsel motivasyon faktorlerinin cahsanlarin 
performans ve verimliligine etkilerini incelemeye yonelik ampirik bir calisma: Manisa 
-sosyal guvenlik kurumu [An empirical study for determining the effects of 
organizational- managerial motivation practices on the performance and 
productivity of the workers: Example of Manisa social security institution]. 
Organizasyon ve Yonetim Bilimleri Dergisi, 3(2), 221-230. 

Oncu, H. (2012). Motivasyon [Motivation] In L. Kiigiikahmet (Ed.), Sinif yonetimi 
(pp.160-186). Ankara: Pegem Akademi Yayincilik. 

Orucu, E. & Kanbur, A. (2008) Orgutsel-yonetsel motivasyon faktorlerinin 
galisanlarin performans ve verimliligine etkilerini incelemeye yonelik ampirik 
bir galisma: Hizmet ve endiistri isletmesi ornegi [An empirical study for 
determining the effects of organizational- managerial motivation practices on 
the performance and productivity of the workers: Example of service and 
industry company], Yonetim ve Ekonomi, 15 (1), 85-97. 

Ozgener, §. (2000). Gelismekte olan ulkelerde is gorenin gudulenmesi ve TKY'nin 
isgorenin gudulenmesine katkilari [The motivation of employees in 
developing countries and thecontribution of TQM who work motivation]. 
S.U. Sosyal Bilimler Meslek Yiiksekokulu Dergisi, 4,175-188. 

Pekel, H. N. (2001). Isletmelerde motivasyon verimlilik iliskisi, devlet hava meydanlari 
isletmesi Antalya havalimani galisanlari arasinda bir ornek olay arastirmasi 
[Motivation productivity relations in enterprises, state enterprises aerodrome 
Antalya Airport is a case study among employees]. Yayinlanmamis yuksek 
lisans tezi, Suleyman Demirel Universitesi Sosyal Bilimler Enstitilsu, Isparta. 

Steers, M. R. & Mowday, T. R. & Shapiro, D. L. (2004). The future of work motivation 
theory. Academy of Management Review, 29(3), 379-387. 

Uyulgan, M. A. & Akkuzu, N. (2014) Ogretmen adaylarinin akademik icsel 
motivasyonlarina bir bakis [An overview of student teachers' academic 
intrinsic motivation]. Kuram ve Uygulamada Egitim Bilimleri, 14 (1), 7-32. 



170 


AH Riza Erdem, & Ibrahim Cicekdemir 


Yazici, H. (2009) Ogretmenlik meslegi, motivasyon kaynaklari ve temel tutumlar: 
Kuramsal bir bakis [Teaching profession, motivation resources and basic 
attitudes: A theoretical perspective]. Kastamonu Egitim Dergisi, 17 (1), 33-46. 

Yildirim, S. (2007) Motivasyon ve calisma ya§aminda motivasyonun onemi [Motivation 
and the importance of motivation at work]. Yayinlanmamis yuksek lisans tezi, 
Kahramanmara§ Sutcu Imam Universitesi Sosyal Bilimler Enstitusii, 
Kahramanmaras. 

Yildirim, N. (2008). Ilkogretim okulu mudurlerinin ogretmenleri guduleme 
duzeylerine iliskin ogretmenlerin ve okul mudurlerinin gorusleri [The 
opinion of teachers and principals related to the degree of principals' 
motivating teachers (Sample of Tokat province)]. Dogu Anadolu Bolgesi 
Arastirmalari Dergisi, 6 (2), 132-140. 

Yildirim, N. (2011). Okul mudurlerinin motivasyonlari uzerine nitel bir inceleme [A 
qualitative analysis on motivation of school principals]. AiBU, Egitim Fakultesi 
Dergisi, 11(1), 71-85. 

Yogun, S. (2014). Qalisanlarda motivasyon ve is tatmini [Increased employee motivation 
and job satisfaction]. Yayinlanmamis yuksek lisans tezi, Beykent Universitesi 
Sosyal Bilimler Enstitusu, Istanbul. 


ilkogretim ve Ortaogretim Yoneticilerinin igsel ve Difsal Kaynakli 
Motivasyonlari Hakkindaki Gorii§leri 
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Erdem, A. R. & Cicekdemir, I. (2016) Opinions of primary and secondary school 
principals about internal and external motivation. Eurasian Journal of 
Educational Research, 64,157-172 
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Ozet 

Problem Durumu: Motivasyon kelimesi Latince "movere" yani "hareket ettirme, 
hareketlendirme" kelimesinden gelmektedir. Motivasyon, bireylere kar§i nasil 
davranildigiyla ve bireylerin yaptiklari i§ hakkmda neler hissettikleriyle ilgilidir. 
Motivasyon kavrami insan organizmasim davrani§a iten, bu davraniflarm §iddet ve 
enerji dilzeyini tayin eden, davram§lara belirli bir yon veren ve devammi saglayan 
ge§itli ig ve di§ sebepleri ve bunlarm i§leyi§ mekanizmalarmi igermektedir. 
Davramijlarm yapili§mdaki canlilik, sarf edilen enerji, degi§meye, dagilmaya kar§i 
olan direng, devam sureleri vs. bize bu davram§larm motive edildiklerini gosterir. 
Yapilmi§ olan ba§lica motivasyon tanimlan incelendiginde, oncelikle insanm 
ihtiyaglarma vurgu yapildigi gorillmekte, ihtiyaci kar§ilamaya yonelik birey 
davrani§inm bir amaca hizmet etmesi durumu goze garpmaktadir. Motivasyon, 
i§gorenlerin isin kendisiyle, diger gali§anlarla ve orgiltle olan etkile§iminin sonucu 
olarak gortilmektedir 
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Ara§tirmalar, giidulenme ve okuldaki bajari arasmda kuvvetli bir pozitif ili§ki 
oldugunu gostermektedir. Gtldiilenmedeki arti§, ogretmen ve ogrencilerin okuldan 
daha 50 k haz duymalarma imkan saglar. Okul egitimindeki yajanan ge§itli sorunlari 
ortadan kaldirmak ve stlrekli olarak okul egitimini geli§tirmek igin etkili, yaratici, 
vizyoner, isteklendirici, bilgili, ilkeli liderlerin rehberlik ettigi yoneticilerin varligi 
hayati derecede onemlidir. Bireyin aldigi i§ doyumu motivasyonunu artiracak ve 
gali§ma istegi artacaktir. Tersi durumda motivasyonu dii§ecek ve gali§ma istegi 
azalacaktir. Insanlari motive eden gereksinimlerin neler oldugu ne kadar iyi 
anla§ilirsa, insanlar o derece etkin §ekilde motive edilebilirler. Egitim orgiitlerinde 
nitelik makineyle degil insanla gergekle§tirilmektedir. Bu niteligin artirilmasmda 
insanlarm duygusu, co§kusu, heyecam btiyilk onem ta§imaktadir. Yorgun, kirgm, 
ktlsktin insanlar verimli olamazlar. 

Okul yoneticisi sadece, okuldan en list derede sorumlu okul mudiiriinden ibaret 
degildir. Yasal olarak gorevlendirilen ve okul miidurunun gorevini yapmasma 
yardimci mtidilr yardimcilari da okul yoneticisidir. Okul yoneticileri okulda gali§an 
personelin performansma dogrudan etki yaparlar. Okul yoneticilerinin igsel ve di§sal 
kaynakli motivasyonlari hakkmdaki goru§lerinin bilinmesi egitim kurumlarmm 
ba§arismi artiracaktir. 

Ara§tirmanm Amaci: Bu ara§tirmanm problemi; ilkogretim ve ortaogretim 
yoneticilerinin igsel ve di§sal kaynakli motivasyonlari hakkmdaki goril§lerini ortaya 
koymaktir. Ele alman alt problemler ise §unlardir: (1) ilkogretim ve ortaogretim 
yoneticilerinin igsel kaynakli motivasyonlarma ili§kin goril§leri nelerdir? ( 2 ) 
ilkogretim ve ortaogretim yoneticilerinin igsel kaynakli motivasyonlarma ili§kin 
goril§leri; cinsiyete, goreve, gorev yapilan kurumun kademesine ve egitim dtizeyine 
gore farklilik gostermekte midir? (3) ilkogretim ve ortaogretim yoneticilerinin di§sal 
kaynakli motivasyonlarma ili§kin gorii§leri nelerdir? (4) ilkogretim ve ortaogretim 
yoneticilerinin di§sal kaynakli motivasyonlarma ili§kin goril§leri; cinsiyete, goreve, 
gorev yapilan kurumun kademesine ve egitim dtizeyine gore farklilik gostermekte 
midir? 

Ara§tirmanm Yontemi: Ara§tirma Deseni. Ara§tirma "betimsel" bir ara§tirmadir. 
Ara§tirmada tekil tarama modeliyle anlik durum saptamasma gidildigi igin "Anlik 
Tarama Modeli" kullarulmi§tir. Ara§tirmanm evreni Denizli ili Buldan ilgesindeki 
okuloncesi, ilkokul, ortaokul ve lise yoneticileridir. Orneklemi ise Buldan ilge 
merkezi, kasaba ve koylerindeki ilkokul, ortaokul ve liselerde gorev yapan rniidilr 
yetkili, miidur ve miidur yardimcilarmdan random yoluyla segilen 55 okul 
yoneticisinden olu§maktadir. Veri toplama araci olarak ara§tirmacilar tarafmdan 
geli§tirilen "Okul yoneticilerinin igsel ve di§sal kaynakli motivasyonlari hakkmdaki 
gdru§leri" adli olgek kullanilmi§tir. Olgegin kapsam gegerligi igin uzman gorti§lerine 
ba§vurulmu§tur. Olgekte igsel motivasyona yonelik 10, di§sal motivasyona yonelik 20 
soruya yer verilmi§tir. Segeneklerde "Kesinlikle Katiliyorum ”, " Katiliyorum ", 

" Kararsizim ", " Katilmiyorum ", "Kesinlikle Katilmiyorum" §eklinde be§li Likert tipi 
dereceleme olgegi kullanilmiijtir. Olgegin pilot uygulamasmda igsel motivasyonun 
Cronbach Alpha degeri 0.70, di§sal motivasyonun Cronbach Alpha degeri 0.80, 
olgegin tamammm Cronbach Alpha degeri 0.77 olarak bulunmu§tur. Olgegin gergek 
uygulamasmda igsel motivasyonun Cronbach Alpha degeri 0.80, di§sal 
motivasyonun Cronbach Alpha degeri 0.88, olgegin tamammm Cronbach Alpha 



172 


Ali Riza Erdem , & Ibrahim Cicekdemir 


degeri 0.87 olarak bulunmu§tur. Dagilimin normal olup olmadigmi belirlemek igin 
Kolmogorov Simirnov testi uygulanmiftir. Elde edilen sonuglara gore verilerin 
normal dagilim gosterdigi belirlenmi§tir [(K-s)-z =0,633 p=0.818]. Verilerin 
gozumlenmesinde parametrik testlerden t testi ve Anova kullanilmi§tir. 

Aragtirmamn Bulgulan: Ara§tirmaya katilan ilkogretim ve ortaogretim yoneticileri 
"ifsel kaynakli motivasyonlan " na ili§kin 3,74 ortalama ile "katihyorum" §eklinde gorii§ 
belirtmi§lerdir. ilkogretim ve ortaogretim yoneticileri "Vatan sevgisi yoneticilik 
tercihimde etkilidir." maddesine 4,22 ortalama ile en yiiksek diizeyde katilim 
gosterirken, "Toplumsal takdiri kazanmak igin yonetici oldum." maddesine 2,91 ortalama 
ile en du§iik diizeyde katilim gostermi§lerdir. ilkogretim ve ortaogretim okul 
yoneticilerinin igsel kaynakli motivasyona ili§kin goru§lerinin cinsiyete, ogrenim 
durumuna, goreve ve gali§tigi okulun kademesine gore farklilik gosterip 
gostermedigi incelenmi§ olup cinsiyete, ogrenim durumuna, goreve ve gali§tigi 
okulun kademesine gore anlamli bir fark bulunamami§tir. 

Ara§tirmaya katilan ilkogretim ve ortaogretim yoneticileri "di§sal kaynakli 
motivasyonlan" na ili§kin" 4,18 ortalama ile "katihyorum" §eklinde gorii§ 
belirtmi§lerdir. ilkogretim ve ortaogretim yoneticileri “Qali§ma ortammm iyi olmasi 
belli etkiler." maddesini 4,58 ortalama ile en yiiksek diizeyde katilim gosterirken, 
“Maddi imkansizliklar beni motive eder." maddesine 3,15 ortalama ile en dti§iik diizeyde 
katilim gostermi§lerdir. ilkogretim ve ortaogretim okul yoneticilerinin di§sal 
kaynakli motivasyona ili§kin gorii§lerinin cinsiyete, ogrenim durumuna, goreve ve 
gali§tigi okulun kademesine gore farklilik gosterip gostermedigi incelenmi§ olup 
cinsiyete, ogrenim durumuna, goreve ve gali§tigi okulun kademesine gore anlamli 
bir fark bulunamami§tir. 

Ara§tirmamn Sonuglan ve Onerileri. Ara§tirmaya katilan ilkogretim ve ortaogretim 
yoneticileri "igsel kaynakli motivasyonlan" na ili§kin 3,74 ortalama ile “katihyorum" 
§eklinde gorti§ belirtmi§lerdir. Ara§tirmaya katilan ilkogretim ve ortaogretim 
yoneticileri "digsal kaynakli motivasyonlan" na ili§kin 4,18 ortalama ile “katihyorum" 
§eklinde gorii§ belirtmi§lerdir. Ara§tirmaron bulgularma gore §unlar onerilebilir: (1) 
Okul yoneticilerini "Zor gorevleri bagannak duygusu" motive etmektedir. Okul 
yoneticilerine daha list dtizey hedefler olufturmasma olanak verilmelidir. (2) Okul 
yoneticilerin “okuldaki ekip ruhu" motive etmektedir. Okul muduruniln kendi ekibini 
kurmasi bu sonuca gore onemlidir. (3) Ogretmenlerin istekli olmasi heyecanimi 
arttirir diyen okul yoneticilerinin yapilan gali§malarda ogretmenlerin istekli 
davranmasma, oneriler getirmesine olanak saglamasi gali§ma azimlerini arttiracaktir. 
(4) Ogretmenlerin destegi heyecanimi arttirir diyen okul yoneticilerinin karar stireci 
bajta olmak iizere tiim gali§malarda ogretmenlerin destegini almasi ba§arismi 
arttiracaktir. (5) Yeni fikirler yonetim istegimi arttirir diyen okul yoneticileri, ogrenci 
ve ogretmenlerin proje ve yeni fikirler ortaya koymalari igin firsat ve ortam vererek 
desteklemelidir. 

Anahtar Sdzciikler: Okul yoneticisi, motivasyon, igsel motivasyon, di§sal motivasyon, 
gorii§. 



